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Outcomes

A Understanding a bit of background

A ldentify the components that make up the 3
Tier RTI Model

A Describe why progress monitoring is an
essential feature of RT]

A Define curriculumbased measurement
(CBM) and how it relates to RTI

A Discuss roles paraprofessionals may fill
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Some backgroundEé

A As research about effective reading
iInstruction accumulated in the 1990s, the
possibility that some of the students identifiec
as having Learning Disabillities might actually

suffer from inadequate teaching became
greater.

- CEC, DLD
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What Is Response to Intervention?

A Some see RTI as an effort to promote the use
of evidencebased instruction

A Some see it as a way to make general,
remedial, and special education work togethe
IN a more integrated way

A Still others see RTI as a means of identifying

students who need special education service:
- CEC, DLD
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1997 Federal Regulations

A team may determine that a child has a specific learning
disability if: the child does not achieve commensurate with
his or her age and abillity levels in one or more of the areas
listed in paragraph (a)(2) of this section, when provided with
| earning experiences approp
ability levels; and the team finds that a child has a severe
discrepancy between achievement and intellectual ability
In one or more of the following areas (IDEA, 1997).
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Consensus Report LD Summit 2001

A 1Q/Achievement Discrepancy is neither
necessary nor sufficient for identifying
individuals with SLD (specific learning
disabilities). 1Q tests do not need to be given
IN most evaluations of children with SLD.
There should be alternate ways to identify
iIndividuals with SLD in addition to
achievement testing, history, and
observations of the child.
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The need f or A |

A The Presi dentos Comm
Special Education repo New Era:
Revitalizing Special Education for Children
and Their FamiliegPCESE, 2002)
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(PCESE, 2002)

A The President 0s doiagnm
away with the noefailt
determining special education eligibility,
embracing instead a modelmfevention and
early identification; theneed tofocus on
results and accountabllityin special
education, anthe importance of treating
students with disabilitiesfirst and foremost
as apart of the general education system.
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What 0s the probl

A Central to the argument for this RTI model is
t he concern t htaedtp |Itahcee
approach to providing services to students
with disabilities has resulted inappropriate
referrals to special education particularly
for students referred for high incidence
disabllities, anaespecially for students from
culturally and linguistically diverse
backgrounds
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What 0s the probl

A The current approach relies heavily on costly
time-consuming testing that hgsestionable
technical adequacy s oftenculturally
biased and isnot instructionally relevant or
helpful to teachers (Marston et al., 2003).
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Where are we now?

A IDEA (2004)

A

In determining whether a child has a specific
learning disability, a local educational agency
may use a process that determines if the child
responds to scientific research based
Intervention as a part of the evaluation
procedures
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IDEA - changes

A States cannot require districts to use IQ tests to
identify students as LD

A States are encouraged to implement Response to
Intervention models as a component of LD
identification

A Students cannot be identified for special education
without documentation that low achievement is not
due to lack of appropriate instruction

A Prevent disabilities whenever possible (use part B
funds for early interventign
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RTI| cancontribute to an evaluation

A

NA | ocal educati onal
process that determines if the child process
that determines if the child responds to
scientific, researcibased interventioas a

part of the evaluation procedures described i
paragraphs (2) and (
A comprehensive evaluation must occur to
determine why a stud
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NRCLD - Components of RTI

A

Students receive high guality instruction in their general
education setting

General education instruction iIs reseabased

General education instructors and staff assume an active rol
INn students' assessment in that curriculum

School staff conduct universal screening of academics and
behavior

Continuous progress monitoring of student performance
occurs

Continuous progress monitoring pinpoints students' specific
difficulties

School staff implement specific, reseafidsed interventions
to address the student's difficulties - www.nrcld.org
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NRCLD - Components of RTI

A School staff use progressonitoring data to determine
Interventions' effectiveness and to make any modifications a
needed

A Systematic assessment is completed of the fidelity or integrit
with which instruction and interventions are implemented

A The RTI model is well described in written documents (so
that the procedures and criteria used in schools can be
compared to the documents)

A  Sites can be designated as using a "standardized" treatment
protocol or an individualized, problesolving model
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NRCLD - Variations on RTI

A

The concept of multiple tiers of increasingly intense
student interventions

Implementation of a differentiated curriculum

Instruction delivered by staff other than the
classroom teacher

Varied duration, frequency, and time of
Interventions

Use a problem solving model or standardized
treatment protocol
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Research Results

A More children demonstrated proficient skill levels
on state accountability tests (Heartland, 2004,
Sorenson et al., 2005)

A Fewer children were retained in a grade (Kovalesk
etal., 1995).

A Improved reading skills among children identified
as atrisk (Marston et al., 2003; Tilly 2003),

A Increased time on task, task comprehension, and
task completion (Kovaleski, Glickling, & Morrow,
1999).
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RTI Framework

A Assessment and intervention occur within
l ncreasi ngl y designednos i
establi sh whether a
difficulties can be attributed tiasufficient
learning opportunities or to an underlying
disability (Fuchs & Fuchs, 2006; McCook,
J.E., 2006; Torgesen, J.K., 2007).




RTI Framework

A A tiered process for service delivery that
Increases the intensity of services when a
student fails to respond to an intervention
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Tiers of Intervention 1T S1 mi | ar

A Concepts of primary, secondary and tertiary
prevention applicable across many human
service areas, such as: Medicine, education,
public health.
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Primary Prevention - Tier 1

A Keeping problems
from developing. In
RTI, high-quality,
researctbased core
Instruction is provided
to all students. Good
Instruction should
reduce the incidence of |
academic Apr;




—!

Secondary Prevention Tier 2

A Early detection of
problems’ correct or
keep from getting
worse. In RTI, if
students are not
adequately responding
to the core instruction,
they may be provided
with extra support.
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Tertiary Prevention 1 Tier 3

A Efforts to treat
problems aggressively
and constrain the
negative effects.ln RTI,
If core and supplemental
l nstructi on
worked; stronger, more  §
specialized and intensive i
interventions must be ’
used.
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Measuring performance and

progressé

A In each tier, student
progress and
performance Is
monitored to determine
If the student is making
expected progress or If
more Intensive
Instruction Is needed.




